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Keywords: Background and Purpose: Perception of the social environment in which teachers and classmates

Perception of social play an important role in improving it has important effects on students' academic motivation.

environment, Therefore, the present study was conducted to investigate the causal model of perception of social

academic motivation, environment with academic motivation by the mediating role of academic expectations, attributional

academic expectations, styles and academic emotions.

attributional styles, Method: This study had a descriptive correlational design. The study population consists of all junior

academic emotions high school students (grades 7, 8 and 9) of Tehran in the year 2020-2021, from which 295 students

were selected to participate in the study by available sampling method through online calling. The
instruments used included Teacher's affective Support (Sakiz, 2007), Student Emotional Support
(Patrik, Ryan and Kaplan, 2007), Academic Motivation (Vallerand et al.,1992), Attributional Styles
(Seligman et al., 1982), short form of the Achievement Emotions (Pekrun, Goetz and Perry, 2005),
Expectation-Value (Hosseini, Taleh Pasand, Bigdeli, 2010); due to the prevalence of COVID-19,
they were implemented virtually. Data were analysed by the path analysis.

Results: The results showed that the proposed model best fitted the data. The components of
perception of social environment had an indirect effect on academic motivation with the mediating
role of academic expectations and academic emotions. The components of perception of social
environment did not have an indirect effect on academic motivation with the mediating role of
attributional styles. Attributional styles didn’t have any significant effect on academic motivation.
Teacher affective support had a direct relationship with academic motivation (P <0.001). Academic
emotions and academic expectations had a direct effect on academic motivation (P <0.001).
Conclusion: Based on the findings of this study, it can be concluded that teachers ' affective support

Received: 7 May 2021 and students' emotional support affect their academic motivation. Also, if the positive and negative
Accepted: 19 Sep 2021 academic emotions of students are taken into account and their expectation and value for learning is
Available: 21 Dec 2021 increased; students' academic motivation improves.

* Corresponding author: Alireza Mohammadiarya, Assistant Professor, Department of Preschool Education, Social Determinants of Health
Research Center, University of Social Welfare & Rehabilitation Sciences, Faculty of Education & Social Welfare, Tehran, Iran

E-mail: Mohammadiarya@yahoo.com

Tel: (+98) 2166377570

2476-5740/ © 2021 The Authors. This is an open access article under the CC BY-NC-ND license

(https://creativecommons.org/licenses/by-nc-nd/4.0/).

102


http://childmentalhealth.ir/article-1-1136-en.html
http://dx.doi.org/10.52547/jcmh.8.3.102
http://dorl.net/dor/20.1001.1.24233552.1399.7.2.23.7
https://crossmark.crossref.org/dialog/?doi=10.52547/jcmh.8.3.102
http://childmentalhealth.ir/page/133/Open-Access-Policy
https://creativecommons.org/licenses/by-nc-nd/4.0/

Quarterly Journal of
Child Mental Health

Extended Abstract

Introduction

Adolescence is one of the most sensitive periods in the life of
every human being. Maturity and the discovery of one's identity
occur during this period (1). The teacher is an influential figure
who can reduce students' stressful experiences (3). The best
way to arouse interest in learners is to improve learning
conditions. Motivation is a prerequisite for learning (5-7).
Academic motivation refers to the internal processes that
continue with the goal of achieving specific academic
achievements (9). School and learning environment are
important factors that affect students' learning and motivation
(10). Peers are the most important source of support for
students in school (20).

Among the social context factors of the class, the teacher's
affective support had the greatest effect on positive and
negative emotions (22). Academic emotions is directly related
to academic activities and academic performance outcomes
(23). Individuals attribute their success or positive and negative
consequences of their behaviors to inner (personal) or Outer
(environmental) factors (26). The attributive style of
individuals determines to what extent the individual's behavior
is due to the individual himself and to what extent it is due to
the situation and circumstances (27). One of the effective
theories of motivation in which students’ expectations of
academic achievement and the value they place on homework
play a large role is the expectation-value theory (29). Improving
the perception of the social environment in which teachers and
classmates play a constructive role has important effects on
students' academic motivation. One of the biggest problems of
the education system is the low level of academic motivation
among learners, which leads to academic failure (5). Therefore,
it is necessary to do more research on academic motivation.
Therefore, the purpose of this study is to investigate the causal
model of the relationship between perception of social
environment and academic motivation with the mediating role
of academic expectations, attributional styles and academic
emotions.
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Method

The design of this study was descriptive and correlational. The
study population included all junior high school students
(grades 7, 8 and 9) in Tehran in the year 2020-2021, from which
295 students were selected by available sampling method.
84.7% of the participants were girls and 15.3% were boys.
Also, 35.9% of them were seventh graders, 36.3% were eighth
graders and 27.8% were ninth graders. The age range of
participants in this study was 12 to 15 years and the mean and
standard deviation of their age was 13.4 *_0.79 years. Inclusion
criteria for this study were seventh, eighth or ninth grade male
or female students and exclusion criteria were unfinished
questionnaires. The instruments used included Teacher's
affective Support (33), Student Emotional Support (34),
Academic Motivation (35), Attributional Styles (36),
Expectation-Value (39), short form of the Achievement
Emotions (40). To collect the data, the link of the questionnaire
was placed in groups and student channels.

To measure the relationships between variables, path analysis
model in the form of a causal model was used. Data were
analyzed using SPSS software version 23 and R software
version 1-2-4.

Results

Table 1 presents the descriptive indices of the variables
including minimum, maximum, mean, standard deviation,
skewness and kurtosis. The results show that the proposed
model best fitted the data. The components of perception of
social environment had an indirect effect on academic
motivation with the mediating role of academic expectations
and academic emotions. The components of perception of
social environment did not have an indirect effect on academic
motivation with the mediating role of attributional styles.
Attributional styles had no effect on academic motivation.
Teacher affective support was directly associated with
academic motivation (P<0.001). Academic emotions and
academic expectations had a direct effect on academic
motivation (P<0.001).

Table 1: Descriptive Indicators of Research Variables (Number: 295)

Variables Kurtosis Skewness SD Mean Maximum Minimum
Academic Motivation 2.599 -1.462 26.02 159.26 175 28
Academic Expectations 0.776 -0.722 27.27 163.75 210 55
Academic Emotions 0.424 0.418 30.20 160.83 214 72
Attributional Styles - 0.660 0.192 22.49 172.37 228 122
Teacher Affective Support 0.061 -0.532 8.57 47.41 63 14
Student Emotional Support 0.470 -0.013 3.19 14.44 20 6

Estimation of the paths between variables was performed by
path analysis and is shown in Figure 1. Only the paths between
attributional styles to teacher affective support as well as
attributional styles to academic motivation were not significant
(It should be noted that the validated version of these tests in
Iran has been used to conduct this research). The explained
variance of endogenous variables for academic motivation
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variable was 0.54, which shows that independent and mediating
variables, ie academic expectations, academic emotion,
attributional styles, teacher affective support and student
emotional support can explain 54% of the variance in academic
motivation. In addition, teacher affective support and student
emotional support can explain 31%, 30% and 7% of variances
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in academic expectations, academic emotions and attributional
styles, respectively.

Teacher affective
support

academic
expectations

0.422

student emotional
support

academic
amotions
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4 motivation
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attributional
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Figure 1: Standard coefficients of the final model (modified)

Conclusion

Teacher affective support and student emotional support had a
direct effect on students' academic motivation. This finding is
consistent with the findings of one study (22). Rabbani,
Talepasand, Mohammadifar and Rahimianboogar (22) in their
research found that teacher affective support and peer’s
emotional support had an effect on academic motivation.
Teacher and classmates play a key role in increasing students'
academic motivation. Academic expectations had an effect on
academic motivation. This finding is consistent with the results
of research (6) in the significance of academic expectations and
academic motivation. Raising academic expectations means
valuing homework, trying harder to learn, and getting good
grades. Attributional styles had no effect on academic
motivation. This result is inconsistent with previous research
(26, 27). Attribution styles are a personality trait and have no
significant effect on the teacher affective support. Academic
motivation had an effect on academic emotions. This result is
consistent with previous research (22, 23) in the significance of
motivation and emotions. According to Pekrun, Goetz, Titz and
Perry; it can be said that academic emotions are related to
academic motivation (14). Based on the findings of this study,
it can be concluded that teachers ' affective support and
students' emotional support affect their academic motivation.
Also, if the positive and negative academic emotions of
students are taken into account and their expectation and value
for learning is increased; students' academic motivation
improves.

One of the limitations of the present study was the conditions
caused by the corona virus 2019 (COVID-19) and the closure
of schools and the large number of questions in the
questionnaires, which caused fatigue and cancellation in the

middle of answering the questions. We suggest that this
research be re-conducted on a larger scale after the pandemic,
when it is possible for students to attend school. According to
the findings of the present study on the effect of teacher
affective support and emotional support of students and peers
with academic motivation, we suggest teachers to plan their
classes in a way that students understand their teacher’s
affective support and students’ emotionally support from their
classmates. The teacher should make the students aware of the
value and importance of the homework, and the teachers should
provide the ground for creating positive emotions and reducing
the occurrence of negative emotions.
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