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ARTICLEINFO ABSTRACT
Keywords: Background and Purpose: The health and psycho-social and academic vitality of students have a
Academic engagement, great impact on their future progress. Therefore, the present research was conducted with the aim of
academic identity, modeling academic engagement based on academic identity with the mediating role of academic
academic well-being wellbeing of students.

Method: In terms of purpose, the present study is applied, and in terms of the method of data
collection, it is a structural equation correlation. The population consisted of all female students
enrolled in the second year of high school in the city of Isfahan during the 2014-2015 academic year.
From this population, 501 individuals were selected using the staged cluster sampling method. The
scale of School Engagement (Wang et al., 2011), the Educational Identity Questionnaire (Was and
Isaacson, 2008), and the Academic Well-Being Questionnaire were used to collect data (Tuominen-
Soini et al., 2012). The research data were analyzed using structural equation modeling method and
by using SPSS26 and AMOS24 software.

Results: The results demonstrated that the proposed model fits the data well. According to the
findings, successful and early academic identity were positive predictors of interest in school,
whereas late and confused academic identity were negative predictors (P<0.01). Additionally,
academic well-being had a significant and positive relationship with school engagement (p<0.01).
The mediating role of academic well-being in the relationship between academic identity and interest
in school was also confirmed (P<0.01).

Conclusion: Based on the findings of this study, it can be concluded that academic well-being
mediates the relationship between school engagement and academic identity among second-year high
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Extended Abstract

Introduction

Students in every society are viewed as the future builders of
their respective nations. Paying close attention to students'
psychosocial and academic health and vitality is of utmost
importance; consequently, planners, administrators, teachers,
and parents of these students are constantly attempting to
improve their social and academic performance (1). Multiple
factors, including individual and social characteristics, play a
significant role in the academic success of students, according
to experts in education (2). One of these key factors is interest
in school, which refers to the quality of effort students invest in
targeted educational activities that contribute directly to
achieving desired outcomes (3). Researchers believe that
students with a strong interest in school maintain high levels of
motivation, perseverance, and effort in the face of obstacles and
difficulties, even if activities and work such as acquiring
knowledge are not appealing to them. By employing strategies,
they make this activity more enjoyable and turn it into a positive
experience (5-7).

Academic identity is also one of the cognitive-social
individual characteristics that affect students' interest in school
as it influences classroom behavior and the willingness to
attend school (9). Academic identity indicates that the student
feels that in order to have a positive self-image, he must work
hard in the classroom, view the classroom as an integral part of
his life, have suitable academic goals, and place himself first.
Researchers believe that academic identity might be connected
to and even predict interest in school (ages 13 and 14).
Academic well-being is another characteristic that might have
a big effect on students' interest in school (15). Researchers
have characterized academic well-being as the ability to
complete school assignments and satisfaction with academic
performance (16). In this regard, academic well-being is
recognized as a key measure of students' interest in school (19
and 20). In certain studies, the role of academic well-being as a
mediator between various academic characteristics has been
studied (21). Regarding the mediating role of academic well-
being in the relationship between interest in school and

academic identity, however, the research did not uncover a
correlation.

Consequently, based on the results of the aforementioned
studies and the importance of identifying the factors
influencing students' interest in school as well as the research
gap pertaining to causal models explaining the factors
influencing the relationship between students' identity and
interest in school, the present study aims to model the factors
influencing this relationship. Interest in school was determined
based on academic identity, with academic well-being serving
as a mediator.

Method

The present study is applied, and the method of data collection
is a structural equations-based correlation. The statistical
population consisted of all female students enrolled in the
second year of high school in the city of Isfahan during the
2001-2002 academic year, from which 501 girls were selected
using cluster sampling with entry and exit criteria. The criteria
for entry into the sample group included having a normal 1Q,
attending public schools, and not having an acute psychological
or physical disorder that would impede the research process,
according to the educational records of the participants, as well
as living with both parents and obtaining their consent. The exit
criteria were the participants' lack of motivation and their
partial completion of the surveys. The data collection
instruments included the Iranian standardized version of the
scale of school engagement (23 and 24), the educational
identity questionnaire (25 and 26), and the academic well-being
questionnaire (27 and 28). The research data were examined
after the study's completion using the correlation research
method and the structural equation model method using the
path analysis approach in SPSS 26 and AMOS 24 software.

Results

In this study, 501 female students in the second year of middle
school in the city of Isfahan were researched. Their average age
was 17.02 + 0.65 years, and they ranged in age from 18 to 16
years. Table 1 presents the descriptive indices of the variables
in this study, including the mean and standard deviation.

Table 1. Descriptive indices (mean and standard deviation) of research variables in female students of the second year of high school in
Isfahan city (n: 501)

Variable Mean SD Max — min Skewness Kurtosis
academic achievement identity 36.23 6.07 9-45 -0.912 1.305
academic moratorium identity 29.12 8.22 10-50 -0.078 -0.353
academic diffusion identity 20.94 5.99 10-45 0.796 0.819
academic foreclose identity 28.05 4.52 12-45 0.402 1.183
academic well-being 174.24 31.33 41-205 -0.521 -0.184
The value of school 42.26 11.45 8-56 -0.859 0.302
school burnout 50.28 11.73 11-70 -0.499 0.250
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Academic satisfaction

14.80

school value 39.88
academic engagement 75.94
Behavioral 15.89
Emotional 27.54
Cognitive 32.51

3.69
9.63
8.90
2.83
5.47
5.17

4-20 -0.568 -0.062
9-63 -0.435 0.114
40-98 -0.542 0.690
10-29 -0.727 1.125
9-40 -0.531 0.053
8-40 -1.003 2.332

The correlation matrix revealed a positive and significant
relationship between academic identity achievement (r = 0.723)
and academic identity foreclosure (r = 0.180) and students'
interest in school, and between academic identity moratorium
(r = -0.429) and academic identity diffusion (r = -0.497) and
students' interest in school (P<0.01). Also, there is a strong
positive association between academic identity achievement (r
= 0.756) and students' academic well-being, as well as a
significant negative relationship between academic identity
moratorium (r = -0.546) and academic identity diffusion (r = -
0.610) and academic well-being (P<0.01). There is a significant
and positive correlation between academic well-being and
interest in school (r=0.690) (P<0.01).

To test the research's hypotheses using the structural equation
modeling technique, the model fit indices were assessed first.
The obtained indices (GFI = 0.998, IFI = 1, PCFI = 0.520, CFI
=1, PNFI = 0.520, RMSEA = 0.001, X2 = 2.533) indicate that
after the reforms, the path coefficient of early academic identity
to academic well-being and the path coefficients of early
academic identity, late academic identity, and academic
identity were not significant. Consequently, after removing
non-significant paths from the model, the final pattern of the
study model fits well. Consequently, based on the estimated
indicators, the results indicate that the structural relationship of
interest in school based on academic identity is compatible with
the mediation of academic well-being among second-year high
school female students in Isfahan. In addition, the
bootstrapping test revealed that the indirect effects of academic
identity achievement, academic identity moratorium, and
academic identity diffusion on interest in school via academic
well-being were 0.183, -0.078, and -0.040, respectively, and
statistically significant. However, the indirect influence of early
academic identity through academic well-being on interest in
school was not statistically significant.

Conclusion

The purpose of this study was to model interest in school based
on academic identity and the mediating role of academic well-
being among secondary high school students. The findings of
the study revealed a direct correlation between aspects of
academic identity and the students’ interest in school. These
findings are consistent with the findings of previous research

(8, 13, and 14), which demonstrated that academic identity can
be connected to and even predict interest in school. In order to
explain this association, it may be claimed that students with a
successful academic identity establish defined academic goals
for themselves, are committed to their studies, are highly
motivated to finish tough assignments, and consider education
to be one of their top priorities. Such students will likely exhibit
a high level of interest in school (8). There is a favorable and
significant association between academic well-being and
interest in school among students, according to another finding
of this study. This outcome is consistent with previous research
findings (15, 19, and 20). This alignment is a result of the
aforementioned studies examining the academic well-being of
students in relation to their interest in school and introducing
academic well-being as an essential indication of interest in
school. This conclusion can be explained by the fact that
interest in school is typically employed as a motivating
framework that represents the learner's dedication to study (19).
Therefore, it is not surprising that there is a connection between
academic well-being and interest in school among students.

Academic identity has an indirect effect on second-year high
school students’ interest in school through the mediation of
academic well-being, according to a second finding of the
current research, which was the result of the model's fit.
Regarding the role of academic well-being as a mediator in the
relationship between interest in school and academic identity,
the research found no congruence. This conclusion can be
explained by noting that learners with a successful identity style
have high degrees of academic autonomy and clear academic
goals. These examples are strengthened by enhancing and
strengthening students' sense of well-being and academic well-
being. Improving students' sense of well-being and academic
well-being also has a significant influence on reducing students'
procrastination (the opposite of interest in school) (20).

On the basis of the findings, it can be stated that the model
postulated in this study, i.e., the role of academic well-being in
the relationship between interest in school and academic
identity among second-year high school students in the city of
Isfahan, fits well. Among the limitations of this study are the
use of self-report questionnaires and the restriction to non-
clinical populations and students of a specific course.
Eliminating these restrictions in future research can boost the
precision and applicability of the results.
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1. Successful academic identity
2. Late

3. Confused

4. Premature
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5. Incremental fit index (IFI)
6. Goodness of fit index (GFI)
7. Root mean square error of approximation (RMSEA)

1. Chi-square/degree-of-freedom ratio (CMIN/df)
2. Parsimonious normed fit index (PNFI)

3. Comparative fit index (CFI)

4. Parsimonious comparative fit index (PCFI)
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5. VIF
6. Maximum likelihood (ML)
7. Saturated
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1. Mardia standardized kurtosis coefficient
2. Blunch

3. Mahalanobis d-squared method

4. Tolerance
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